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1. Background
 In Japan, there are far fewer chances to come into contact with foreign languages 
compared to multilingual countries, which means there is no particular inconvenience 
from using only Japanese in the current situation. However, in recent years circumstances 
have changed significantly. Especially in countries which use English as an international 
language or a foreign language, people who use English as a communicative tool are 
increasing in number annually. For example, Japanese government has enacted a revised 
immigration law to accept more skilled workers and professionals from April, 2019. The 
move is part of efforts to ease the labor shortages caused by population decline. This shows 
increasing of opportunities to interact with foreign people for Japanese. It is expected that 
the opportunities of English communication will increase in at child-care settings as well.
1.1  The Department of Global Early Childhood Education, Ohkagakuen 
University
 As globalization advances, there is a growing need both at home and abroad for early 
childhood educators and childcare workers who understand differences in values and who 
are competent working in multicultural contexts. In response, the Department of Global 
Early Childhood Education of Ohkagakuen University has been designed for students to 
study and have practical training in Japan and Australia, so that they can obtain childcare 
worker certificates from both countries from 2018.
1.2 Study Objectives
 This paper provides an overview of the English curriculum for the early childhood 
teacher training course of the Department of Global Early Childhood Education, 
Ohkagakuen University. The author also investigates the difference in the English 
proficiency level between students in the Department of Early Childhood Education and 
Care, Ohkagakuen University who have studied English under our regular curriculum, and 
in the Department of Global Early Childhood Education who studied English under our new 
curriculum. The main purpose of this study is to contribute to the development of the better 
English education curriculum which allows our early childhood education major students to 
acquire solid English skills in a short period of time by gaining better understandings of the 




2.  The School of Early Childhood Education and Care, Ohkagakuen 
University English Curriculum during the Academic Years 2018-2019
 There are two departments in the School of Early Childhood Education and Care, 
Ohkagakuen University, the Department of Early Childhood Education and Care (ECEC) 
and the Department of Global Early Childhood Education (GECE). The qualifications 
the ECEC department students can gain are the Japanese nursery teacher qualification, 
the Japanese Grade 1 Preschool Teacher’s License and the Japanese Grade 1 Elementary 
School Teacher’s License. On the other hand, the GECE department students can obtain 
the Japanese nursery teacher qualification, the Japanese Grade 1 Preschool Teacher’s 
License and the Certificate III in Early Childhood Education and Care in Australia. The 
GECE department started from 2018 to cultivate professionals who will contribute to early 
childhood education in today’s global age.
 The School of ECEC (the ECEC department and the GECE department), Ohkagakuen 
University requires all first- and second-year students to take “General English” I to IV 
classes taught by Japanese English teachers. “General English I and II” required for first- 
year students focus on four skills (Listening, Reading, Speaking, Writing) and English 
communication. “General English III and IV” required for second-year students focus on 
childcare English. The ECEC students attend these English classes once a week.
 In the GECE department, short- and long-term study abroad programs are compulsory. 
First-year students must participate in a two-week practical training course at a childcare 
center in New Zealand during the summer holidays. Third-year students are required to 
attend a ten-month study abroad program in Australia to acquire the Certificate III in Early 
Childhood Education and Care. The GECE department is designed for students to study and 
have practical training in both Japan and Australia. Its English curriculum is also different 
from that of the ECEC department. The GECE students are required to take additional 
English classes in their first and second years. They start with “Basic Communication in 
English I and II” which improves basic English conversational skills. In second-year, they 
attend “Intermediate Communication in English I and II” which focus on English productive 
skills. These classes are all taught by native English teachers. As mentioned above, these two 
departments have the different English curriculums, depending on whether the department 
requires compulsory study abroad programs.
3. Methods
3.1 Participants
 The participants of this study were two groups of students from the School of ECEC 
who took English placement tests both at the end of March, 2018 and at the beginning 
of April, 2019 (N = 192; 141 ECEC students and 51 GECE students, all females). All 
participants were native Japanese speakers. They have all studied English for at least six 
years in the Japanese formal education system. Their estimated English proficiency was in 
a wide-range from low-intermediate to intermediate levels according to their self-reported 
On the  Curriculum Development of English Courses for Early Childhood Education Major
─ 87 ─
EIKEN grades. There were 34 third grade, 60 pre-second grade and 16 second grade of 
EIKEN holders in the school of ECEC. 82 participants did not report EIKEN grades. The 
breakdown of EIKEN holders for the ECEC were 25 third grade, 39 pre-second grade, and 
9 second grade. The breakdown of EIKEN holders for the GECE were 9 third grade, 21 pre-
second grade, and 7 second grade (see Table 1).
 The ECEC students have only the “General English” classes taught by Japanese English 
teachers once a week. The GECE students have two English classes a week, the “General 
English” classes taught by Japanese English teachers and the “Basic Communication 
in English” classes taught by native English teachers. The “General English” class was 
divided into three English proficiency levels: Advanced level (51 students), intermediate 
level (48 students), Elementary (93 students). In these classes, two types of textbooks were 
introduced. In the advanced and intermediate classes, English Beams—Essential Skills 
for Talking and Writing—published by KINSEIDO were used. In the elementary class, 
AMBITIONS Elementary published by KINSEIDO was used. The “Basic Communication 
in English” class for the GECE students was not divided by English proficiency level. 
Students were randomly divided into three classes and each class had 17 students. In this 
class, Breakthrough PLUS 2 Second Edition published by Macmillan Education was used.
Table 1 Background of Participants of this Study




































3.2 Data Collection and Materials
 For this study, English placement test scores were collected from 192 students of the 
School of ECEC. The English placement tests were conducted on March 31, 2018 and April 
8, 2019 for same students.
 The VELC (Visualizing English Language Competency) Test was used for the English 
placement test. The VELC test was developed for the purpose of estimating test-takers’ 
proficiency levels on vocabulary, grammar, reading, and listening skills, and placing 
Japanese university students into their appropriate level (Kumazawa et al., 2016). 
 The specifications for the VELC Test are shown in Table 2. The test divides the two 
sections of listening and reading into three parts each, measuring listening vocabulary 
(Listening Section; Part 1), connected speech deciphering (Listening Section; Part 2), and 
listening comprehension (Listening Section; Part 3) along with reading vocabulary (Reading 
Section; Part 1), sentence structure awareness (Reading Section; Part 2), and reading 
comprehension (Reading Section; Part 3), 120 questions in total (Shizuka & Mochizuki, 
2014). The test can be completed in 70 minutes and all questions are multiple choice (each 
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section has 20 multiple-choice items). The test scores total range from roughly 250 to 900 in 
5-point interval.




Listening to a word in Japanese and then choosing from four choices presented 





Listening to a short English sentence and then choosing from four choices 
presented visually the word in the designated position.
3 Listening comprehension
Listening to an English passage of a certain length, guessing the word replaced 




Viewing a word in Japanese and then choosing from four choices presented 





Reading a sentence with one word missing and then choosing from four choices 
the position in the text where the designated word should be placed to make it 
a complete sentence.
3 Reading comprehension
Choosing from four choices the words that should fill in the blanks in an 
English passage of a certain length (roughly 30-80 words).
*Note: Each part consists of 20 questions, got a total of 120 questions.
  (Shizuka & Mochizuki, 2014)
3.3 Procedure
 The transition between the test scores were compared based on the following three 
perspectives. The differences between the average test scores were studied using t-test to 
see whether there was a significant difference between the average test score of the two 
departments over the year.
1) Comparison with the overall average score of the school
2) Comparison with the average score of each department
3) Comparison with the average score of Listening/Reading ability and the paired 
t-test result
4. Results and Discussion
Table 3 shows the transition of the School of ECEC total scores.
School of ECEC (N=192)
M SD Highest scores Lowest scores
2018 446.92 45.34 592 341
2019 441.59 47.43 599 332
The participants (N=192) took the VELC test on March 31, 2018 and April 8, 2019. There 
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were no big differences on the school level between the average scores, the highest scores, 
and the lowest scores of 2018 and 2019.
 The transition of each department (the ECEC and the GECE) total scores are shown in 
Table 4.
Table 4 Transition of each department Total Scores
Dept. of ECEC (n=141) Dept. of GECE (n=51)
M SD M SD
2018 442.99 44.82 457.82 45.44
2019 433.47 43.73 464.06 50.40
Table 4 shows the average score transition of the ECEC department and GECE department. 
According to Table 3, the test results for the school of ECEC showed no differences. 
However, the GECE students achieved higher scores than the ECEC students on both the 
2018 and 2019 tests. As shown in Table 3, compared with the test score of 2018, the score of 
2019 had gone up 6.24 points, improving their scores from 457.82 to 464.06.
 The Comparison of each ability and t-test for ECEC are presented in Table 4. The results 
for the ECEC department students’ t-test showed no significant differences (Listening: t 
(140) = 2.38, p <.05, r =.20; Reading: t (140) = 2.47, p < .05, r = .30).
Table 5 Comparison of Listening/Reading ability and t-test for ECEC
2018 2019 t-value Effect Size
M SD M SD r
Listening 450.65 49.30 442.08 50.27 2.38 .20
Reading 428.46 50.26 417.70 50.30 2.74 .30
p < .05
 The comparison of Listening and Reading ability and t-test result for the GECE 
department are shown in Table 5.
Table 6 Comparison of each ability and t-test for GECE
2018 2019 t-value Effect Size
M SD M SD r
Listening 460.20 57.51 477.53 58.72 3.01 .39
Reading 447.39 47.52 446.53 57.90 0.16 .02
p < .05
The GECE department students’ t-test results revealed there were significant differences in 
the Listening ability (t (50) = 3.01, p < .05, r = .39).
 Based on these results, the differences of the students’ English learning objectives 
may have caused the differences in test scores. In spite of the same course design and the 
textbooks of the “General English I and II”, test scores showed differences between the 
departments. The author examined two points of consideration; opportunity and frequency 
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of English learning, and motivation for improving English ability.
 First, the GECE department has the class focusing on English communication taught 
by native English teachers. Because of this, the GECE students have many opportunities to 
listen to and speak English in their English courses. On the other hand, Table 5’s finding 
suggests  that there is no significant improvement of the ECEC students’ test scores. One of 
the reason for this may be that the ECEC students have fewer opportunities to use English. In 
addition, “Basic Communication in English” class that the GECE students have is focus on 
listening and speaking training in a course designed with native English teachers. Thus, they 
have grater frequency to listen to and speak English in the class. Moreover, as mentioned 
above, there are only 17 students in each communication class. It is a smaller size class than 
other classes. These classes offer the students a better language learning environment.
 Second, language learning motivation is considered to play major roles. The GECE 
department students are required to attend a ten-month study abroad program in Australia 
to acquire the Certificate III in Early Childhood Education and Care in their third year. 
Therefore, their attitude towards learning English could be positive because of the 
compulsory study abroad program as compulsory. However, further research is necessary 
with regard to the relationships between the positive attitude and language learning 
achievement.
5. Conclusion
 This study investigated the difference in the English proficiency level between students 
in the ECEC department who have taken English courses under our regular curriculum 
and the GECE department who have taken English courses under our new curriculum. 
Comparing students of the ECEC department who took the regular curriculum English 
courses with students of the GECE department who took the new curriculum English 
courses, the latter showed greater improvement in listening ability over the previous year. 
The findings can be summarized into the following two points. First, English courses 
targeted at non-English language major students such as early childhood education major 
opportunity and frequency of English learning have great effects on their English ability 
from the language learning perspectives. Second, motivation for learning English directly 
results in their significant improvement in their English proficiency test scores.
 Although the present study showed some findings with regard to the English curriculum 
for early childhood education majors, it is necessary to recognize some limitations. The 
author needs to consider the various teaching methods and materials utilized for the early 
childhood education major students.
 The curriculum of the GECE department can be considered as an effective curriculum 
for students specializing in early childhood education. Further long-term study of the 
English ability development for early childhood education major students is needed.
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